Addressing the Impact of COVID-19 on Multilingual
Learners* and Their Social and Emotional Well-Being
For multilingual learners (MLs) and their families, the COVID-19 pandemic has
had disproportionate and inter-related consequences for their economic
stability, educational opportunities and outcomes, and social, emotional,
physical, and mental well-being.
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*The term multilingual learner(s) refers to the student population defined as English learner(s) in section 8101(20) of the Elementary and
Secondary Education Act as amended by Every Student Succeeds Act. In this infographic the two terms are used interchangeably.
This infographic was produced under U.S. Department of Education Contract No. GS-10F-0201T – National Clearinghouse for English Language Acquisition
(NCELA) with Manhattan Strategy Group. For the reader’s convenience, this infographic contains information from outside organizations, including URLs.
Inclusion of such information does not constitute the Department’s endorsement.
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Recommendations for Supporting ELs in Schools

Supportive learning environments and conditions may help students overcome the negative effects
of adverse experiences, such as those MLs faced during the pandemic.15 As in-person instruction
continues, schools and districts should continue to take action to support the social and emotional
well-being of MLs.

Supports, Resources, & School Policies4,10,15,16
• Continue to consider the impact school closures have had on MLs’ experiences and
learning opportunities.6,15,17
• Increase learning time for MLs.
• Provide communication opportunities (including in L1**) by intentionally planning for
interaction around academic and social content.
• Implement social and emotional learning, mindfulness, trauma-informed, and
culturally and linguistically responsive practices by:
– providing consistent routines
– promoting translanguaging
– listening to students
– promoting student autonomy
• Implement “working alliances”3 or collaborative approaches among school staff.
• Introduce a multi-tiered system of supports.
• Implement project-based learning to increase student engagement.
• Continue to build MLs’ fluency with technology to allow learning opportunities inside and outside of
the classroom.
• Provide professional development on trauma-informed care and teaching.
• Foster a safe and supportive school climate.
• Locate and reengage absent and disengaged students.
• Implement positive discipline practices, such as:
– non-punitive approaches
– non-exclusionary approaches
– avoiding zero tolerance policies

Mental Health Support15,17

• Implement district and schoolwide approaches to meeting the social, emotional, and
mental health needs of students and staff.
• Increase the number of culturally and linguistically competent counselors, social workers,
and school psychologists who can support MLs in their home languages, if needed.
• Share mental health resources with students, staff, and families.
• Work to reduce any stigma that can be associated with underserved student groups.
• Talk about mental health.
• Provide students opportunities to speak openly about their lives, stressors, anxiety, etc.
• Let students know that they are not alone.
• Allow time to heal.

Family & Community Engagement15

• Strengthen existing relationships and develop new ones with community-based organizations.
• Strengthen relationships with ML families by providing language
and culturally responsive supports as needed.
• Conduct student and family needs assessment and collaborate with
community partners on areas of need such as:
– physical and mental – employment
health
– childcare
– financial security
– housing security
– food security
– Internet and device access
**L1 refers to the first or home language of the student
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Sources and Endnotes:
The resources below have been selected based on the following criteria:
• Resource produced by a federally funded study or center
• Resource produced by an open access and peer reviewed journal
• Resource produced by a non-partisan and non-profit organization
While these data are not disaggregated by ML/EL status, these numbers and percentages include English learners and other
vulnerable student groups.
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